PON I ciclo Educazione Linguistica – Inglese

SCHEDA DI IDEAZIONE DEI PERCORSI

Outline for learning paths

I percorsi didattici costituiscono nell’architettura complessiva del piano editoriale delle tracce per la sperimentazione di attività didattiche che raccordino le conoscenze acquisite dai corsisti, durante lo studio dell’unità teorica di riferimento, alla pratica educativa (a scuola con gli alunni). L’autore offrirà indicazioni relative alla metodologia, agli obiettivi di apprendimento e alle competenze in uscita da far raggiungere agli studenti, tenendo conto dei differenti livelli di partenza, anche al fine di rafforzare nel docente in formazione le competenze di progettazione di ulteriori percorsi (risorse messe a disposizione e coordinate di riferimento).

Ogni percorso si articolo in attività. (min. 1 max 3). Queste contengono indicazioni operative che il docente-corsista deve sperimentare con i propri studenti in classe. 

Complessivamente le attività  (min. 1 max 3) che il docente deve svolgere con gli studenti devono prevedere un massimo di 18 ore di interazione in classe 
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Unità teorica di riferimento – Reference unit

Module 3: Evaluation and Self-assessment: key concepts, descriptors and examples from the European Language Portfolio.


Nucleo di riferimento – Core topic

Self-evaluation


Descrizione del percorso (finalità generali, obiettivi di apprendimento e competenze in uscita)       fino a 2500 caratteri

Learning path description (aims, learning objectives and final competencies)

WHY THIS PATH?
As English instructors, it becomes our responsibility not only to teach a language, but also to inform and instruct how to study outside the classroom. This will be accomplished by presenting tasks that inspire the learner to take learning into their own hands (Nowlan: p. 4).

This is the conclusion of a short but thought-provoking article on independence and autonomy in learning, recently published by a Japanese expert in the Internet TESL [Teaching English as a Second Language] Journal. It synthetically highlights the needs for EFL teachers to revise their approach, since it is often too self-referential and school-centred. 

However, Nowlan's pragmatic approach could partly hide the complexity of the issue. “Learner autonomy” is closely interwoven with “learning to learn”, as even a quick look at the abundant literature on the topic shows. But what is learning to learn? What does it actually mean? Is it a skill or an ability/competence? And if it is a competence, then, is it a “discipline competence” or a “transversal competence”? How can it be taught or learnt? Can it be tested and assessed?

Actually, a section in Chapter 5 of the Common European Framework of References for Languages: Learning, Teaching, Assessment (CEFRL) is devoted to the “ability to learn (savoir-apprendre)”, with its “several components, such as language and communication awareness; general phonetic skills; study skills; and heuristic skills” (p. 107). Not surprisingly then, it is a core issue also in the European Portfolio for student Teachers of Languages (EPOSTL), with a whole chapter focussed on it (pp. 44-50). Moreover, learning to learn is explicitly mentioned as one of the eight key competencies in the Recommendation on Key Competencies for Lifelong Learning, which was adopted by the Education Council and the European Parliament in December 2006. 

Official documentation and EFL research have certainly contributed to the development of a more comprehensive notion of learning to learn.  For example, in our national panorama, certainly a name that immediately comes to mind to EFL teachers is that of Luciano Mariani, with his decennial research in the field.  As a result, however, we have also become aware that the notion of learning to learn is more problematic. In this regard, the title chosen by Bryony Hoskins and Ulf Fredrikson for their recent European Commission report (2008) is particularly meaningful: Learning to Learn: What is it and can it be measured? Meaningfully, the conclusion of the report is deliberately interlocutory and left open.

All this explains why the AIMS of this path are to help EFL teachers

· develop greater awareness and in-depth knowledge of these crucial issues,

· implement appropriate learning to learn strategies in their teaching practice,

· overcome more or less unconscious fears and preoccupations of shifting the learning process from their own hands into their students' hands.

In particular, the path will focus on the following OBJECTIVES:

· to help teachers understand and analyse the ability to learn in its complexity;

· to encourage teachers to structure and design tasks so as to promote learners' autonomy in their routine practice, through a number of exemplary tasks to be carried out in class: from planning and structuring some portfolio work, to the selection and guidance of activities aimed at favouring the feeling of student ownership;

· to help teachers evaluate and provide real learning opportunities for students beyond the classroom (from European projects to virtual communities of practice).

Therefore, the learning path leads to strengthen the following COMPETENCIES in:

· planning lessons and developing activities aimed at fostering awareness in students with regard to learning styles, existing knowledge and competencies,  individual needs and interests, etc;

· structuring and designing tasks which help learners in their taking charge of aspects of their learning processes and of their achievements; 

· using different resources and tools (European programmes and funds; ICT; e-learning environments, etc.) to increase opportunities of “making it real”.

ATTIVITÀ 1- ACTIVITY 1

Metodologia,  Strategie didattiche prescelte    circa 1000 caratteri


Methodology, Teaching strategies

The learning path is broadly conceived according to the action research methodology, thus alternating:

1. moments of study, individual analysis and peer or group discussion, including planning of class activities, 

2. in class practice and observation, 

3. sharing and group discussion of class experiences, 

4. final phase of perfecting or re-planning class activities.

Other strategic features:

· necessity to make choices (for example, between cognitive psychological dimensions and social cultural components of learning to learn) and to focus on specific aspects of learner autonomy, leading to the development  of exemplary and reproducible cases,

· use of varied resources, from authoritative European documentation to more bottom-up and therefore less canonical materials on the internet, 

· use of ICT and computer-mediated communication in planning and implementing class activities,

· relevance of European projects and funds.

Objectives for students: 

· to increase motivation and to develop responsibility for their own learning by self-evaluation and assessment;

· to reflect on and evaluate ways in which they learn;

· to develop a reflective approach to language learning; 

· to develop language-learning strategies which help them to learn independently.

Since the path includes activities for both teacher trainees and students, different font colours are used to distinguish tasks: green for teachers and violet for students. 



One of the basic skills for success in the knowledge society is the ability to learn. With increasingly rapid changes in the work place, in part due to changing technology and as a result of changing societal needs in the context of globalization, citizens must learn to learn in order that they can maintain their full and continued participation in employment and civil society or risk social exclusion. In this context learning to learn is a quintessential tool for lifelong learning and thus education and training needs to provide the learning environment for the development of this competence for all citizens (Hoskins and Fredriksson: p. 5 – emphasis added).

It is difficult not to agree with this authoritative view. However, it is not a minor responsibility for teachers. Therefore, in order to provide a positive answer to such an objective, the first necessary step is to reflect, analyse, clarify and increase knowledge in the field, as regards:

· official documentation and theory,

· resources,

· existing knowledge, experience and competencies.

Thus, the following tasks are designed to support this initial phase of individual and group reflection.

TASK 1.1 – What is “learning to learn”? [for teachers]

As C. Stringher in her recent review (2006) of existing resources on learning to learn has shown, several attempts have been made to define this complex concept in official documentation. Apparently, up to 40 different definitions of learning to learn have been found!  

· (In small groups of colleagues). Choose one excerpt of the following European documents (in particular, focussing on the sections indicated): 

· *The Common European Framework of References for Languages: Learning, Teaching, Assessment (CEFRL)*, pp. 106-8 and 149. http://www.coe.int/T/DG4/Linguistic/Source/Framework_EN.pdf 

· *Recommendation of the European Parliament and the Council of 18 December 2006 on Key Competencies for Lifelong Learning *, annex: p. 7. http://eurlex.europa.eu/LexUriServ/site/en/oj/2006/l_394/l_39420061230en00100018.pdf 

· *Learning to Learn: What is it and can it be measured?*, pp. 16-7 and 22-23.  http://crell.jrc.ec.europa.eu/L2L/learning%20to%20learn%20what%20is%20it%20and%20can%20it%20be%20measured_ver5.pdf 


Read and identify the main points:  

	European Document
	Learning to learn:

synonyms and definition
	Components
	Approaches / research paradigms

	
	
	
	

	
	
	
	

	
	
	
	



Then orally report (in English) to the bigger group. 

· (All groups together). Compare and discuss the three reports; then agree on the main components /paradigms of the learning to learn competence (during group work, communication in English is always recommended).

· Now compare your results based on the analysis of European documentation with the national panorama drawn by the official guidelines by the Italian Ministry of Education, *Indicazioni per il curricolo* www.indire.it/indicazioni/show_attach.php?id_cnt=4709 . In particular focus on pp. 5-6 and pp. 18-19 and highlight the main points of contact. 
TASK 1.2 – Resources [for teachers] 

In a proper “community of practice”, everybody feels he/she is a learner, but everyone also has previous knowledge, competencies and experience to share and to reflect upon. By communicating and working together, we can build a valuable basis for future development. 

Probably, just on reading the title of this path, and then going on through the opening paragraphs, you will have thought of the European Language Portfolio, and its number of existing versions, or maybe some of you will have even thought of interesting articles, web-sites, books on the topic. Perhaps, some colleagues even have a direct or indirect (through colleagues) experience in Portfolio work in class...

· (individually) Create your own essential bibliography and websites on “learner autonomy” and “learning to learn”: write down only the materials which you find really important and relevant! 

· In particular, focus on national and European officially validated versions of the European Language Portfolio (ELP). Perhaps the following sites could be of help:

· Council of Europe. European Language Portfolio. http://www.coe.int/t/dg4/portfolio/default.asp?l=e&m=/main_pages/welcome.html 

· MIUR, Portfolio Europeo delle Lingue http://www.pubblica.istruzione.it/argomenti/portfolio/cose.shtml 

·  Browse the Internet for resources! For example, have a look at on line journals, such as

·  the Internet TESL [Teaching English as a Second Language] Journal
 http://iteslj.org/ 

· ELT Journal http://www.oxfordjournals.org/our_journals/eltj/about.html 

· or Educational Leadership http://www.ascd.org/publications/educational_leadership.aspx 

· (in group) discuss and create a common essential bibliography and websites. No more than 6-7 items! 

· (in group) Think of your teaching practice: are there past experiences which you think might be of interest to your colleagues with regard to the development of learner autonomy? For ex., 

· Portfolio work, 

· innovative use of check-lists, 

· activities of “student empowerment”, 

· opportunities for authentic and autonomous communication, within and without the classroom, etc.. 

· ...


Share the experience/s with your colleagues and discuss.

TASK 1.3 – Self-analysis [for teachers] 

Certainly, all EFL teachers are aware of the importance of developing autonomous learning and supporting learning to learn in their classes. However, as we have already seen, it is a complex and delicate task: some aspects may be overlooked during our daily practice, or we may find them particularly difficult do deal with, while we may have been more successful and attentive with regard to other paradigms. 

A precious support for self-analysis can be found in the European Portfolio for Student Teachers of Languages   (EPOSTL 2007). 

· Look at the section “Independent Learning”, (attachment 1) and do the self-assessment activity,

· identify your weak and strong points,

· share results and discuss (peer work or group work).


As Hoskins and Fredriksson's report clearly highlights, research about learning to learn has developed within two main paradigms, the cognitive psychology paradigm and the social cultural paradigm, each of them including several different components. Obviously, in this context it is more appropriate to deal with each paradigm separately   and selectively, proposing exemplary activities which will hopefully become a basis for personal future development.

TASK 2.1 – The cognitive/affective dimension: working with the Portfolio [in class]

[INTRODUCTORY STATEMENT - As can be seen from the previous activities, there have been several developments of the ELP, to suit different needs and contexts. In Italy, the Ministry of Education has supported some experimental experiences purposely conceived for different levels of schools. This has also led to interesting and useful published editions that have been validated by the Council of Europe. Maybe, you personally, or your school library, have got some of them. 

Obviously, for the following task you can choose the version you think more appropriate. At any rate, we would propose an interesting version developed for young learners (age 7-11, National Key Stage 2 of the CEFRL) by CILT (the National Centre for Languages, London), because it is freely available on the internet: My Languages Portfolio. It may be photocopied without any specific permission and a concise version may be downloaded free of charge from http://www.nacell.org.uk/resources/pub_cilt/portfolio_revised.pdf ]

The objective of this task is to plan a stimulating and effective Portfolio activity. First, therefore, it is necessary to make a choice and restrict the area of practice. If this is your first experience with the Portfolio, we suggest that you should limit the field as much as possible, making it simple. For example, focus on the macro-skill of listening and

· decide which part/s of the portfolio you want to work on: “my language biography”, “my language dossier” or “my language passport”? 

· decide which page/s of the Portfolio you are actually going to use in your class,

· decide how you are going to use them, carefully planning activities (order of activities, timing, strategies, role of teacher and students...)

For example, if you decide to work with page 10 (attachment 2), from the “language biography” section, focussing on listening, why don't you start with a number of short, but varied listening tasks, each representing a different listening activity in accordance with the Portfolio page. It could even be turned into a game, with the class divided into small competing groups and with a referee team for management and scoring. Clearly, the game should include such items as understanding teacher's instructions, miming/acting out the meaning of sentences, answering personal questions, recognising words in a short song/poem, etc. Scoring and rules could be discussed and defined beforehand. For example, to start with, each group could be first asked to perform a miming/acting out based on a short listening; then the following step could focus on the understanding and answering of personal questions; and so on till all the items of the Portfolio page are covered.

At this point the actual portfolio activity could be introduced. The class should be provided with the Portfolio page and informed about the objective of the new activity. A crucial issue is what role the teacher will have during the activity. Certainly the teacher will help to understand each item on the page.  It might be appropriate to ask students to work in pairs, think of the previous game, and then to complete the activity individually, with the teacher only playing a supportive role, but of course there is no fixed rule. Then, if your school (even better if it is in your class) is equipped with an interactive whiteboard (IWB, in Italy what we call LIM) this could be a perfect opportunity to favour class discussion and to make the activity even more stimulating and exciting.

At this point, another page of the Portfolio could be introduced, p. 22, “My progress: Summary chart” from the “language passport” section, p.22, (attachment 3). Rationale, instructions and support from the teacher are of course necessary: it might be an idea to introduce the activity on paper as a preparation for working with the portfolio electronically (in the multimedia lab or  at home), since this section is available also in the shortened version on line.

As the *teacher guide* http://www.nacell.org.uk/resources/pub_cilt/teachersguide_revised.pdf accompanying the Portfolio suggests: 

· Pick out a statement from ‘Better and better!’. Children working in groups have five minutes to imagine an activity or scenario that would illustrate that statement and level of competence. Children then compare activities and scenarios.

· Ask children to describe what they would like to be able to do by the end of the term or year and then ask the group to search ‘My progress in learning languages’ and ‘Better and better!’ in order to find a suitable statement. Discuss some simple, enjoyable ways of achieving the goal (p. 18).

TASK 2.2 – Observation, improvement [for teachers] 

In a proper path of professional development, it is important that every phase of practice and testing in class is observed so as to become an interesting basis for analysis and future development and improvement. 

· (individually) Reflect on the Portfolio activity in task 2.1: you can write a schematic story-board or a teacher journal.  At any rate, you could organize your notes filling in a basic template immediately after conducting your lesson. You can design a tailored one to suit your needs or you can make use of (attachment 4)

· (peer or group work) Now, together with your colleagues, compare your notes, point out strengths, but also discuss critical issues. 

I. You could exchange the storyboards and provide comments on your colleagues' experiences. 

II. Think if you could have adopted other strategies, techniques, etc. for the implementation of your lesson or of parts (single activities) of your lesson? If yes, where, and with what results.

· (individually) work on the lesson plan of task 2.1, and, if necessary, modify, integrate, restructure it. In other words, “re-plan” and improve the activity.


The title of this step is taken from a monographical issue of the on-line journal Educational Leadership (November 2008) and the following tasks are actually based on one of the articles published in the issue. The authors, Thomas R. Guskey and Eric M. Anderman, provide a provocative approach to a core concern in the development of the learning to learn competence: the critical balance between independence and responsibility in learners. 

TASK 3.1 – From teacher to student [for teachers] 

Choose between the following:

· (individual work) listen online to the editorial article opening the November 2008 issue of Educational Leadership: Marge Scherer, “Perspectives / Learning:  Whose job is it?”  http://shop.ascd.org/mp3/el_november2008.mp3

 HYPERLINK "http://shop.ascd.org/mp3/el_november2008.mp3"
.
· While listening, take notes of the main ideas. 

· Do you agree with the speaker's perspectives? 

· Do you find them impracticable? 

· (individual work) Read Guskey and Anderman's article, “Students at Bat – Students can learn to act responsibly by practicing meaningful decision making in school”
http://www.google.com/search?sourceid=gmail&q=Guskey%20Anderman%20Students%20at%20Bat 

www.teachersmarts.com/21/toolkit/students%20at%20bat.doc
·  (group work) discuss (in English) 

· What are the statements in both articles you mostly agree with? Why?

· The ones you mostly disagree with? Why?

· Think about how you make decisions and resolve problems in your classroom. Do you encourage—or require—students to come up with ideas, or do you package things for them and just ask them to approve your proposals? 

· Look over the options for student choice that Guskey and Anderman offer in the last sections. Do you find them realistic? Which of these options could you imagine giving your students? (partly taken from Naomi Thiers EL Study Guide
· http://www.ascd.org/publications/educational_leadership/study_guides/nov08/vol66/num03.aspx
TASK 3.2 – It takes practice [in class]

· Decide on one or more of these options to give your students over the following week, 

· report back to the group,

· after analysing and discussing in the group, modify/integrate, if necessary, the class activity/ies practised with your students.


Homework and various extra-curricular activities provide valuable additions to language learning at school. It is the teacher's responsibility to provide real learning opportunities for students beyond the classroom (EPOSTL: 44)

All teachers, and specifically EFL teachers, are perfectly aware that motivation is of great importance to the development of autonomous learning. If it is true that intrinsic motivation can be considered more powerful than extrinsic one (WU Li-li: 43), then learning and teaching in a meaningful context becomes of paramount importance. Obviously, interest is a fundamental factor in language learning. But to raise interest and motivation in one's students is not all that simple, as we perfectly know. Thus, the following tasks are targeted to provide teachers with ideas to make the learning context more purposeful, relevant and closer to their students' interests.

 TASK 4.1 – Widening the horizon [for teachers] 

[INTRODUCTORY STATEMENT - Learning a modern foreign language enables us to communicate with another people, another culture. Of course, in the case of the English language, it is not just one people and one culture. At present, English is the world vehicular language par excellence. This in itself should provide our students with enough reasons for motivation. However, it is not always like that, especially if EFL teaching is limited to traditional schooling, that is to say, to artificial communicative contexts and activities. 

In this regard, therefore, all opportunities for contact with cultures and people who do not speak or understand Italian, but with whom it is possible to communicate in English, are to be sought.

As all teachers know, face-to-face encounters are always very rewarding experiences, and school education should always try to promote them. How? Through intelligently organised school-trips, summer study-visits (for those families who can afford that), but above all through European funded projects and co-operation.
La scoperta di storie e tradizioni di altri paesi, l’analisi di materiali autentici […] l’interazione in forma di corrispondenza epistolare o virtuale con coetanei stranieri, la partecipazione a progetti con scuole di altri paesi possono contribuire ad aumentare la motivazione ad apprendere le lingue. L’uso di tecnologie informatiche, inoltre, consente di ampliare spazi, tempi e modalità di contatto e interazione sociale tra individui, comunità scolastiche e territoriali (Indicazioni per il curricolo, pp. 58-9) ]

· (group work) The Lifelong Learning Programme (LLP).  Talk about and discuss:

· Are there in the group any past or present experiences and competencies in European projects? When? How long? What exactly? Class exchanges or multilateral projects? What was/has been the involvement and satisfaction of students?

· Which is the sub-programme in the LLP that you find more appropriate for your school level (Comenius, Leonardo, Grundtvig, Erasmus...)? In particular, what actions?

· Are you familiar with all the opportunities which could be available for yourself and for your students through the LLP programme? Browse the national LLP webpage http://www.programmallp.it/llp_home.php?id_cnt=1 and find out more! 

· Do you know the European Shared Treasure (EST) http://est.indire.it/ , a valuable database for concluded European projects? Browse it and have a more in-depth look at one or two projects which at first sight you find particularly interesting.

If it is true that face-to-face meetings and co-operation are still generally regarded as a must, and they are usually unforgettable experiences for all those who are involved,  the management of European projects  is, however, rather energy consuming, (applications, internal and external bureaucracy ...). Moreover, it can take some time and several attempts before your application is accepted. Thus

· (group work) have you ever heard of E-Twinning? Do you know what it is? Look at its webpage 

http://etwinning.indire.it/content/index.php?action=read_cnt&id_cnt=207&area_menudx=istituzionale 

· What are its advantages? What makes it different from other LLP projects? What makes it similar?

· How could it be relevant for your students' motivation and development of independent learning? 

· (individual or peer work) why not have a try?  Any hypothesis for a European project, traditional or virtual? Think of a captivating title, theme, disciplines involved, target group...

TASK 4.2 – In class... beyond the class [for students]

[INTRODUCTORY STATEMENT - Although international co-operation and projects are certainly a very effective means of promoting communication and independent learning, other useful strategies can, and must be activated. ICT information sources and computer-mediated communication can be of great help indeed, contributing to providing the learning environment of the future.]

The following task has the objective of developing an exemplary model of class activity in this regard.  The focus is on the function of introducing and describing oneself and friends. Usually this is a theme which is dealt with at the beginning of the first year of Scuola Media, but, following a spiral model, it can be taken up again later on, so as to deal with it at a more complex level. As a matter of fact, the mushrooming use of chat opportunities, messenger, blogs, Youtube, Facebook, etc..., has greatly increased the opportunities of virtually meeting new people, hence also raising the need to be able to introduce and describe oneself in more articulate ways and with complex structures and vocabulary. Thus the target group for this task can be students in the II or III year of Scuola Media.

· (warm-up). Students, in pairs or all together, are asked to think over and write down all the phrases and vocabulary they remember which are related to introduction and self-description. The teacher discreetly supports, by asking questions, using some visual prompts. An idea might be to watch some appropriate scenes from a video/s with voice off and ask students to imagine the dialogue/s. The scenes should show as varied as possible contexts, from a group of youngsters, to more formal situations. The objective of the warming-up is to freshen-up/revise basic vocabulary, phrases, and structures.


· (in class if an IWB/LIM is available, or otherwise in the ICT laboratory or at home) students (individually or in pairs) are asked to browse the internet and look for examples (written texts as well as videos) of self-introduction and description in blogs, Youtube, etc. At least, three items per student/pair of students, taking note of the vocabulary and phrases used. Then they should select the one they find particularly “cool”, interesting and load it onto a “pen”.

· (in class if an IWB/LIM is available, or otherwise in the ICT laboratory) students read their notes and/or show the examples selected. Focus on the language used, the register, the body language... A table is developed to collect and order information. 

· For example, these are just some introductory phrases and sentences that one is likely to encounter browsing the internet. It is still a very limited list, but already reveals some promising language variety, worth developing:

a) Hello, I'm...

b) This is me...

c) (mother showing her baby) Hi, world: I'm... Am I not a sweetie? Am I not cute?

d) So, this is me introducing myself. My name is...

e) Let me introduce myself...

f) This is my page, so... Just a few words about me.

g) This is my first video/blog, so...

h) Here I introduce myself a little.

i) ....

· (in the ICT laboratory or homework) students are asked to prepare their own ICT introduction and description, either individually or in pairs or small groups. The choice is left to them: .doc file, .ppt presentation, Youtube video, mp3 file, podcast, blog ... 

· (in class if an IWB/LIM is available, or otherwise in the ICT laboratory) presentations are shown, commented on and co-operatively assessed in class.

· (in class if an IWB/LIM is available, or otherwise in the ICT laboratory) first in small groups and then together: students are asked to develop one or two profiles for Second Life.

· Last but not least, learners should be regularly prompted to think over the experience developed, in order to reflect on their learning skills and strategies. For example, you could ask them questions along these lines:

· What have you done?

· For what reason?

· Did it work?

· How do you know?

· Did you enjoy it? Was it fun?

· Was it hard or easy?

· If hard, what could it make easier?


Moreover, it might be the right moment to better describe the “Dossier” section of the Portfolio, explaining to students that it is a personal collection of their own work and achievements, for which they are responsible and which should be regularly reviewed and updated. Therefore, why not include the ICT introduction and the Second Life profile developed ?

TASK 4.3 – teachers as co-learners [for teachers] 

[INTRODUCTORY STATEMENT - “ICT plays an increasingly central role in foreign language learning and require teachers to be familiar with information systems and computer-mediated communication” (EPOSTL: 44, emphasis added). 

However, here lies the problem. Not all teachers feel that they have adequate competencies, they do not always feel confident enough to tackle introducing new technologies in their everyday schooling, even more so because their students seem to be so much ahead in the field. 

Maybe, some teachers even think ICT is more fashionable than actually relevant in effective education...]

· (individually)Read

·  the central section of A. G. P. Nowlan's article “Motivation and Learner Autonomy: Activities to Encourage Independent Study”, (attachment 5),

· the article by Will Richardson, “Footprints in the Digital Age – In the Web 2.0 world, self-directed learners must be adept at building and sustaining networks” “Footprints in the Digital Age – In the Web 2.0 world, self-directed learners must be adept at building and sustaining networks” http://www.ascd.org/publications/educational_leadership/nov08/vol66/num03/Footprints_in_the_Digital_Age.aspx paying special attention to the last section “What students need to know” and to the table of advices for teachers.

· (in group) discuss (in English) 

· What are the statements in both articles you mostly agree with? Why?

· The ones you mostly disagree with? Why?

· “Do you agree that teachers owe it to their students to try social networking tools so that we can guide students in using them? 

· In a noncritical way, discuss in your group how much you use the social networking resources Richardson [and Nowlan] describes. If you have never used these tools, or feel reluctant to try them, what stops you? What would help you take the plunge?

· Consider using a group session to explore activities like blogging, with teachers who are experienced with digital applications guiding those who are less experienced.” (taken from Naomi Thiers EL Study Guide http://www.ascd.org/publications/educational_leadership/study_guides/nov08/vol66/num03.aspx )

· (individually) take the plunge, think of a possible application and use in your class, plan an activity based on that. Be adventurous!

Testing and evaluation

Self-assessment

Read the following indicators and assess your progress in this learning path, using a scale from 1 to 5:

1 = very poor

2 = poor

3 = satisfactory

4 = good

5 = very good.

· I am aware of the pivotal role played by the learning to learn competence in lifelong learning.

· I can plan a variety of activities which help learners to reflect on their existing knowledge and competencies and which can help students to reflect on their learning processes and styles.

· I can plan and structure portfolio work, encouraging self-and peer-assessment.

· I can use various ICT resources.

· I can sustain computer-mediated communication and networks.

· I can advise learners on how to find and evaluate appropriate ICT resources (web sites, search engines, computer programmes etc.).

· I can set aims and objectives for school trips, exchanges and international cooperation programmes.

· I can help to organise exchanges in cooperation with relevant resource persons and institutions.

· I can be an active element in a co-operative learning context, promoting and/or supporting the establishment of networks of colleagues.
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ALTRE ATTIVITÀ (max fino a 3)

Further activities

(L’autore può eventualmente proporre altre attività - fino a 3 -, da redigere secondo le stesse voci della attività 1)

Idee per lo sviluppo multimediale (facoltativo)


………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..

………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………………..

NOTE TECNICHE

· Immagini allegate:
Fornire preferibilmente in formato jpeg eventuali immagini significative del contenuto trattato accertandosi che siano libere da diritti d’autore e specificandone la fonte per esteso (sito di origine…).

· Il carattere da attribuire al documento, di formato .doc o .rtf, è Verdana 11

· Come segnalare link ipertestuali

Nel testo i link dovranno essere segnalati da due asterischi: 

esempio:  *legge123*

Il documento o il sito che dovrà essere linkato va indicatoin rosso tra parentesi dopo la parola calda.

esempio: 

Testo privo di link:  A norma della legge123 il Dirigente scolastico…

Testo con link ad allegati: 

A norma della *legge123* (legge123.doc) il Dirigente scolastico…

Testo con link ad un sito Internet: 

A norma della *legge123* (http://www.istruzione.it/norme …..) il Dirigente scolastico…

STEP 1: building up awareness





STEP 2: The responsible independent learner





 STEP 3: Giving students ownership of learning. The social cultural dimension








 STEP 4: Providing real learning opportunities. 


The social cultural dimension













